





RUBRIC DESCRIPTIONS: A Developmental Continuum

Operates at a metacognitive level—is able to describe strategies and processes and explain
why those strategies are used.

Expresses efficacy and confidence of own abilities

Spontaneously employs the Habits of Mind

Draws forth from and employs a repertoire of strategies

Can teach it to others.

Generates new and divergent ways fo solve problems and employ problem solving strategies
Generalizes from previous experiences

Experiments successfully to create multiple solutions

Elaborates on process or strategy used.

Practitioner:

Shows a clear understanding of problem

Able to perform task

Perceives solutions from ego-centered perspective

Persists in solving problem but is not always concerned about accuracy
Is bound by rules of problem solving

Describes strategies

Apprentice:

Attempts to use strategies although may not use them appropriately
Is unconcerned about accuracy
Describes Random or unclear explanation of strategy

Limited awareness of the problem

Reluctant to engage in the task

Attempts task without strategy for how to begin
Random or vague organization of the problem.



GROUP COOPERATION

A Scoring Rubric

Demonstrates interdependence. All members contribute. Shows indicators of
cooperation and working together, compromising and, staying on task. Disagreements
are welcomed as learning opportunities. Completes task with accuracy and within time
limits. Members listen to others points of view. Paraphrasing, clarifying and
empathizing are in evidence.

Members disagree but reach agreements through arguing and debate. Some
paraphrasing and clarifying is in evidence. Group sometimes strays from task. Some
members remain silent or refrain from participating.

Some members are off task. Group rushes to complete task in the most
expedient way due to the pressure of time. Evidence of arguing or
encouraging others to get it over with.

Few on task. Evidence of arguing and disinterest. Some members occupied with other
work.

Chaos. Task not completed. Many put-downs. Some members leave before task is
complete. Complaints about having to participate in task.




COMPOSING A SCORING RUBRIC

Using the examples as models, develop a scoring rubric using the developmental
continuum from novice to expert for the Habit of Mind: Striving for Accuracy and
Precision.

STRIVING FOR ACCURACY AND PRECISION

EXPERT

PRACTITIONER

APPRENTICE

NOVICE

10



I CAN STATEMENTS: RUBRICS FOR EARLY GRADES
“ A self-assessment rubric for the Habits of the Mind”

PERSISTING:

5. Tam proud of my consistent focus and commitment toward reaching a goal and
excited when I find alternative ways to continue toward that goal and how important it
is to stay focused on reaching my goal.

4. Ithink I am getting better at “staying on task but have a difficult time figuring out
what to do when I don’t seem to be reaching my goal.

3. Tunderstand how important it is to stay focused on reaching my goal and try to do
that but I sometimes get frustrated and quit trying.

4. Ireally don’t understand how to keep trying when I find something very hard and 1
don’t improve so I just quit.

5. T'will not keep trying to do something when it is too hard and I can’t figure out what
to do, so I don’t even start.

MANAGING IMPULSIVITY

5. Tam extremely pleased with my ability to be calm, to be thoughtful and take my time
to think and be deliberate before I act.

4. Ithink I am getting better at keeping calm, thoughtful and deliberate before I Act
even if it is hard for me.

3. Ithink I understand why it is better to be calm and thoughtful and take my time
before I act, but I don’t as much as I should.

2. [Ireally have difficulty understanding the importance of remaining calm and
thoughtful before I act- so sometimes I just act and disappoint myself.

1. It seems to me it is important to act and say something as soon as I “get the idea”
before I think too much even if I get in trouble.

LISTENING WITH UNDERSTANDING AND EMPATHY

5. Tam excited about my capacity to work consciously to listen and understand others
thoughts, ideas, and points of view as well as their emotions

4. Tam getting better about trying to understanding others’ ideas, thoughts, points of
views and emotions.

3. Tunderstand the importance of listening carefully to others about their ideas, points of
view, thoughts and even their emotions, but often find it very difficult.

2. Isometimes worry that I cannot listen carefully to understand the ideas, points of
view and emotions of others.

1. Ithink everyone is different and it is a waste of time to try to understand them all,
especially if they think differently than L.
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I CAN STATEMENTS: RUBRICS FOR MIDDLE/UPPER GRADES
“ A self-assessment rubric for the Habits of the Mind”

PERSISTING:

3. Tam good at practicing and always find a way to keep working until I really like what
I have done.

2. Isometimes find it hard to carefully finish what I start and don’t enjoy practicing.

1. TIreally hate practicing and get upset when what I am working on gets too hard.

MANAGING IMPUSLIVITY:

3. Ireally like to take my time and think carefully before I act.

2. Ican but sometimes forget to think and take my time before I act.

1. Ifind it very hard to think and take my time before I act and so I do things without
thinking.

LISTENING WITH UNDERSTANDING AND EMPATHY

3. Tknow I listen very carefully to really understand what people say and what they
mean and feel.

2. Really listening to understand what people and saying and what they mean and feel is
very hard for me but, I try.

1. Tjust can’t understand what other people say, think , feel or mean when their idea are
so different from mine.

I

THINKING FLEXIBLY:

3. Ireally enjoy thinking about different ways to solve a problem, plan or make
something new.

2. Ifind it hard to find new ways to solve a problem, plan or make something new, but I
try.

1. Ineed to know or have to have someone tell me before what I should do before I try
to solve a problem, make something new or make a plan.
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THE PORTFOLIO CONFERENCE

COLLECTION _

DIRECTION OUTCOMES SELECTION
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: REFLECTION K- : ~

THE PORTFOLIO CONVERSATION

Collection - Collection of evidence of learning or performance. A diverse collection of artifacts
captured in a variety of media is most powerful.

Selection - Selection of work to be included in the folio is based on a set of criteria eg that
they demonstrate application of a Habit of Mind

Reflection - Students reflect upon their performance in the light of the selection criteria. .
Direction - The most important part of the folio process, the direction phase asks students to
address the following statement:: "To show improvement in this area, my next artifact will have
to show that I can...." With out this important step, the folio simply becomes a static collection
of artifacts,--a scrapbook rather than a learning process.
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